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Abstract
Until recently, little thought was given to
preparing regular classroom teachers to
teach students who speak native

languages other than English. English
language learners (ELLs) have been
expected to develop proficiency in English
before they enter the mainstream
classroom 1 by taking classes taught by
specialists in English as a second language
(ESL) or, in some contexts, participating in
programs that allow them to learn in their
native language while developing English
proficiency. However, in reality, many ELLs
have no access to instruction by speciallyprepared teachers. ELLs who are not fully
proficient in English are placed in classes
with teachers who are not prepared to
teach them, and they are expected to “pick
up” English—along with academic content
and skills—by swimming (rather than
sinking) in the mainstream. As the number
of ELLs across the country continues to
grow (Kindler, 2002), the problematic
nature of this practice becomes
increasingly evident. Even after spending
time in special classes, most ELLs enter the
mainstream needing some extra support
to have full access to academic content.
T he failure to prepare all teachers to
provide the support needed by ELLs has
had negative repercussions for
generations of young people who have
entered regular classrooms (Grinberg et
al., 2005; Marquez-Lopez, 2005).
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